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ABSTRACT

The author presents a discussion of certain portions
of Arthur Jensen's controversial article. The general conclusion is
that Jensen has not provided substantial evidence that there are
differences in neural structure among children from different = .rial
or ethnic groups which are genetically determined. The reviewer
reacts to Jensen's conclusion "that schools and society must provide
a range and diversity of educational mcthods, programs and goals, ind
occupational opportunities, just as wide as the range of human
abilities.”" While the reviewer finds no objection to this general
statement, he teels that the premise upon whicu it is built is rather
flimsy because of the implication that individuals of different
backgrounds are genetically different, Other criticisms of Jensen's
article include his over-reliance on genetic authorities, a failure
to suggest a research design capable of handling certain
difficulties, and the drawing of premature conclusionas.
(BW/Author)

A



o)
A
O
«\
O
-
o |
wd

H CAN
HOW MUC
TIQUE OF JENSEN'S ARTICLE:

A CRI

EMENT ?
IQ AND SCHOLASTIC ACHIEV |
WE BOOST
COPY
M
* FILMED FROM BEST AVAILABLE

8. DEPART Tor HEALTY
EDUCATOO ELFARE
OFFICE OF CATion
THIS OOCUMENT BEEN REPRQ.
Ducep ExAcTy AS ECEIvep FRom
THE pg RSON OR ORGA 12ATi0N ORiIG.
INATING T p INTS Of v, EW or OPIN.
IONS STATED DO N ECESSARILY
REPRESENT OFFiCIA F OF ep
Cation POSITION OR

Ph.D.
{ctor D, Sawa,

Xi:oc.tah meosa’rNY ‘.8
City College - M.
New York, N. Y.

ting of the
fessionol Mee . ..
ey tp':f Clinlcol Psychol:?n" :' e aco,
e 506‘0_ , ment Conter for In
to Engdow:
At Carnsg

' 330 .M.
F ’dﬂy *.Nu 1\7' !p,o 0 8 F
f [ 2 |

———



FILMED FROM BEST AVAILABLE COPY

A CRITIQUE OF JENSEN'S ARTICLE 1+ HOW MUCH CAN WE
BOOST IQ AND SCHOLASTIC ACHIEVEMENT ?

Victor D, Sanua, Ph, D,
City Collage ~CUNY

In the Winter, 1969 lswe of Iho Harvard Educational Review, j23 pogas ware

devoted to a scholarly paper written by Dr. Arthur Jensen, professor In education at the
Unlvarsity of Colifornia, Borkeley.  His beginaing sentance reads as follows ¢
"Compensatory aducation has been tried and it apparently has falled.”  His explanation

for this fallure was atiributed possibly to the fact that block chiidren are genetically dif-
ferent from white children. He writes, *...50 ail we ars taft with are various lines of
evidence, no one of which is definitive alone, but which, viewed altogether make it not

an unreasonchle hypothesls that genetic factors are strongly lmplicated in the overage Negro=-
white Intelligence difforences.”

Such a stanc: on alleged genatic inequality betwenn black and white had the ex=
pected repercussions across the country ot a crucial timo whan the blacks have diveloped
extromely sersitive attitudes regarding their solf~imnga, How did this alleged Inequality
take ploce ?  According to Jensen, although he acknowladgas that this is speculative,
when blacks were brought us slavas to this country, thoy ware selected for docility and
strength, rather than mental ability, and that through seleciive mating, the mental qualities
never had a chance to flourich.  Wa feel that Jensen's speculation thot slave traders
deliberately eliminatod those who wers bright 1s somawhat forfotched. it s fo bo noted
that, If this were the case, we could assume that the bright Negroes who vere left behind
wero probably gonetically superior |

Jomen's orticle was reprinted as Reprint Serles No. 2, in June, 1909, togsther
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Victor D, Sanua, Ph.D, -2 -

with reviews by the well-known psychologlsts and geneticist, Jerome Kagan, J. McV, Hunt,
James F. Crow, David Elkind, Carl Beraiter, and Lee J. Cronbach,  Tha purpose of this
present article Iz directed towards an evaluation of the controversy for the general reader, and
Is therefore written in simpler language then the critiques of the aforementioned psychologlsts.

It would bae of interest ot this point to refer to the chronicles of history regarding
the lack of intellactual competance among slaves.  In o letter addressad to his friend,
Atticus, the philosopher Clcero, from Rome, wrots the following @

"Whatever you do, Atticus, do not buy English slaves for the English

pecple are so dull ond stupid that thay are not fit to ba slaves In the

household of Atticus.” (Farls, 1937, p. 329)

A few docades ago, an English traveler visiting thuse shores, worte the following
remarks about the lack of accomplidiment pertaining to ‘white Americans'

"They are lazy, opathetic people, eating codrse food and indiffarent to

the arts and comiorts of life,  Backward ond inferior, they have falled

to produce a good poct, a cupable mathomatician or a man of genius in

a single art or a single science,” (Pettigrew, 1944)

Anyone reading these remarks teday would be Inclined to aftribute this stereotype
thinking to Indlviduals prejudiced towards the black man,

Jonsen feels that no one has yot produced tho evidence thot 1Q could be equalized
by control of the environment and aducation, While this statament appuars quite logical and
telling, we fecl a furmulation of such « challengs to the environmoentolist is totully in=
oppropriata, What it doas Is reveal some basic luck of social sophistication on the port of
the author.  Is it at all possitle under prasont conditions to have two groups, black and
white, with equallzud "environment and education 72 " What Jensan is asking is well=

nigh impossible.

Jensan's Flght A@lmt a Straw Man

In the early part of his paper, Jensen points out that the imprassion ona gets in
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reading books of psychology and education Is that "genatic factors are uwally bellitied,
obscured or dunigratod probubly for raasons of intarest mainly on histarical, political and
ideologlonl grounds.” There seeis to bo a concerted effort on the part of the sociel
sclentists to disregard the Influance of heredity.  He quotes a fow statements which he

claims are In widely used texts { no sources of those texts are given). However, it Is
intaresting to note that most of the statements from the textbool:s which he quotes do not

seem to the writer to "belittle, oberure or denigrate”  the genetic determinants of personality.
All they seem to indicate, primorlly, is the difficulty of finding the specific contribution of
heredity and onvironment to achievement and {.Q. For oxanple, he scoms to find exceptions
to the following statement : "There Is no evidente that nature s more Important than nurture.,
These two forces always operate together to detumine the course of intelloctual Jevelopment.”
This seems to be the stond taken by most psychologists , In view of the complexities involved
in trying to datermine the individual contributions of the environment and nature to man's
inrellect.  As wa develop cur own thame in this papar, we shall see that it is totally in-
appropriate of even naive to expoct at this time to answer the question,  Jensen quotas @
published spaach by a Comnissioner of the U.3. Office of Education to the effect that
children "...all have similar potential ot birth, The differonces occur shortly therecfter."
The contont of a speach of a Comvnissioner of the U5, Office of Education does not neces-
sarily represant the views of the sclentific sector, but may only be the cpinion of a govern~
ment official on o specking tour. Selesting at random six bovks from my own library on
psychology ard education, | read the following :

Munn ¢ ™differances in intelligance are both hereditary and environmental,
V98T oxcopt In identlcal twins, where they ure purely environmental " {. 136).

Mumphys "unti! the time comaes, wo might do well to regard aach unfolding
m’l capacity as the expression of a genstic disposition that is belrng
warmod and nurtured in a particular diraction. {(p. 361 ),

4
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McDonald : “Horedity sets the Initlal limits to the organic conditiuns under
(1945) which behavior development accurs, although the mare presence
of roquisite organic condltions dues not guarantee behavior
dwe‘wmn.o" @Q 460 )0

Dashiol! 1 YAt every step, then, it Is the Intricate intarplay of the protoplasmic
(154%) unlt (gene, cu!l, ompun, etc.) with its surrounding conditions that
datermine what the naxt stage will be. (p. 63).

Mussen, Conger and Kagan :  "The child's behavior and personality are, at any
To&H one Timu, & ptodudt of the contiruing Intaraction of mature and
mﬂumo” (P o 33 ).

Stone and Church :  “On this dichotomy and the ane that follows, we shall not

4 25) Take sides, preferring 1o sack a synthesls of nature ond nurture."{ P+196)

These guotations In no way seem to "belitile, ebscure or donigrate”
genetic factors,  What thay say actually Is that nelther nature or nurture should be given
priority with regard to Intallectual behavior,

The Council of the Soclatly for the Psychologleal Study of Soclal lssues recently put
out a news relause in response to Jorsen's article, which includes the views of some out-
standing peychologists in the United States,  Similar pesitions have also bean expressed by
other social sclontists, sociologists, and anthropologicts (Pettigrew, 1964).  The following
Is the stand of the SP'SSi :

"The unborn child develops us a resuit of a complex, little understood inter~

action betwaen hereditary and environmentul factors, This interaction con-

tinues throughout life. Te construct questions about complex behavior in

torms of haredity versus anvironment I to oversimplify the essenca and

nature of human devalopment and behavior.®

it 1s to be noted thut all these stateinents acknowledge both genetic and environe
menta! factors In determining behavior and 1.Q.  Therefore, It would seem that Jensen is
fighting a straw man when he states that statements of psychologists “apparently fliter up to
high levals of policy making * (p. 29),

Jansen roports that Thorndika, in 1905, stuted the following :  "In tha actual

)
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race of life, which Is not to get ahead but to get ahead of somabody, the chief determining
factor Is heredity.”  Since than, acconling to Jensan, the “preponderance of evidence
hos proved him right * First of o!l, the fact that o psychologist in 1905 states that
heredity is most importont siould not necessurily be glven unusual recognition.  About
the sama periad of time, Sumner a well-known sociologist, viewed poverty as the
natural rosult of 1=ieront inferiorities (Keller, 1919).  To state that the "preponderance
of evidence has proved Thomdika 1o bo right®  Ts somewhat far-fatched, In view of the
contrary evidence that could be marshalled oguinst the genetic stand,  While Jensen

puts Thorndike on the side of the genatic den;l;:ln!sts, it is interesting to ncte that Stone
and Church (1969 place Thormdike on the side of the environmentalists, Thorndike's
statemont was made in 1905, and was Included In a short article published in Philosophy,
Psychology and Sclontific Method , & journal., We decided to check his book on
Educational Paychology (1918) where we could have @ more formal expression of his views

about the nurture~noture controversy.  This is what he wrote ¢

"It is Impossible at present to estimate with security the rolative share

of original nature, due to sui, rce, uncestry and accidenial variction,
and of environment, ghysical and soclal, tn causing differences found In
men, One can only learn the facts and interpret them with as little bics
as possible, and try to sacure more fucts,  This interpretation s left to
the student but with certain eautions in addition to, or In amplification of
those already exploined.” f(p. 397).

"In general, difforencas botwoen races in original copacities are small in

comparison with tho range of diffarences within either race, and e

amourt of overlapping is great.” (p. 353).

These views exprusad by Thorndike do not seem fo represent the views of a genetic
determinist.  Most poychologists today would agrae with his statements,

Jenson's Predecessors

L

The polemic regording black-white intellectuol difforances has grown quive

heated In recant yoars.  We are somowhat mluctont to Include Jensen with those

6
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Vlcto:D.Sumo, Ph.D, -6 ~
paychologists who have amphasized the genetic diffarences between black and white, in
view of his more scholarly presentation and the subtlety of his arguments,  Nevertheless,
his conclusions have alrandy caused harm and are expected io cause more harm,  Jemen
indicotaes in his Journal article that ha would not recommend the widespread use of his
ideas without further research, “l am trying to stimulate more research, There should not
be ony fear of finding blologlcal differances betwaen groups.”

Howaver, on the busls of his article, segragoaiionists taok to citing it In court, os
the word of sclence. Tha New York Times of April 11, 1989, reports that attorneys
resisting o schoo! Integration case in Virginia have used Jensen's article to support thelr

case, A Congressman put ali the 123 poges o the article into The Congresslonol Record,

Edson, Ina raview of the article In the Magazine sect ion of The New York Times, August
31, 1969, provides o sympathetic view of the controversy (sympathetic to Jensan), which
was read by probably millicns of readars,

According to Pettigrew (1964) thare ore three psychologlets prior tv Jensen who
have publiciy token a stand on the Negroes' alleged genstic inferiority,  Garrett,
Professor Emeritus from Columbia Univensity, who was ot one time chafrman of the Depart~
ment of Rychology, described the "equolitarian dogma® of the axperimentalist as the
"gcientific hoax of the century .* Dr, Garrelt, us far as we know, did not himself con~
duct any resaarch on black-white diffsrences. On September 21, 1958, the U.S. News

ond World Report  featured an artlcle by Frark C.J. McGurk, with an impressive title,

“A Sclentist's Report on Ruce Differsnces” , In which McGurkstated that “Negroes as a
grovp do not possess as much capaclly for education as whites as o group, This has been
demonstrated ovar and over." (p. 96).  His conclusions were based on former studles and

on his own study, in wh Ich he used an unvalidated Intelligence tost he himself had devised.



Vlc,or Do SﬂnUO, mQDO - 7 “
He conclously or uncometously aliminated all thosa studies which contradicted his bics

McCord and Demerath (1956) , who criticized McGurk's report, had the following to sy @

 WIf McGurk still wishes to retaln his title as sclentist, we challenge him to explain why the

varied qualifications of his six ‘authotitotive' studios were disgulsed, Why did he fail
to mentien the equally valld work of men like Long and Klineberg 7 Was thls simply
oversight or was {t Intellectual dishonasty put to the sarvice of prejudice 2" { p. 134)}

In 1958, Shijey, o former student of Gmre{t;, provided the Amerlcan public with
a large volume entitled, The Testing of N ro latelligence , In which she reviewed over
200 studies an the intelleciual dtffarem:;a botwesn blacks and whites, However, half
of her studies were carried out prior to World War 1}, whon studlet were lass sonhlisticated,
and alse when In 75 percent of the cases, block subjects came from tightly segregated
Southern and border communitles. The overwhealming tendency for blacks to score lower
than whites provided her with the conclusion that there is ¥, . «the presence of some native
diffarence betwoen Negroes and whites as determinsd by intelligance tosts.”

According to Edson's report in The New York Times Magazing of August 31, 1949,

the Jonsen articla raceived wide coverage in the following manner. The Editors of the

Harvard Educational Review sent @ copy of the article to the Boston Globe . While

the Globe reporter was phoning Jonton about the article, by an odd colncidence ,

George Jones of The U,5, Mews and World Report , was In Jansen's office when Jensen

tock the call from the Boston Globe reporter., Jongs apparently sensed a good story, and

the result was an Interviow which appeared in the magazine, ard which unleashed the
torrent of controvarsy,  "Cun Negross Leam The Way Whites Do ? Findirgs of A

Top Authority * {U.S. News and Weorld Report, March 10, 1969) was the title which,

as in the case of McGurk's study, % rather impressive.

8
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While it moy have been a coincidence thai the phone call arrived at the time Jones was

in Jenson's office, this does not explain the presence in Jensen's office of & reporter from

a news magazine which qlmdy had o history of sensational articies on black-white in-
tellectual differences. Considering Its post parformance In the area of raclal differences,
Jansen may not have been sufficiently circunspect In haing the representative of M.

News and Warld Report in his office,  There have bean previous sfforts on the part of

the U.5. News and World Repait to pursue @ ronsistent pollcy of reporting alleged in~

equalitios of intelligence between blacks and whites. Ina serias of articles In 1956 ond
1957, the pericdical claimed that the educational system in the District of Columbla's
public schools was well on its way to win Lecause of dasegregation policies. Five
years later, 1959, according to Pattigrew, a factual assessment éf the changes were made,
It was found that both \Negroes ard whites shared In achievement tost scores Increments .
Drager (1967} in his review of the second edition of Shuay’s buok (1966) finds
that she maintains a “more respectuble statement of the hereditarion pasition.” (p. 50).
According to Dreger, it would seam that since both black and white produce individuals at
both ends of the intelligence disttibution, there can be no clear-cut answers regarding
superlority -inferiority of races,  The following reprasonts Dreger's puzziement over the
question : *...What does one do with the fucts, for instance, that D ,C, schools, now
mostly Negre . r<ched nearly the tup In parceninge of highest achievers in the 1965
Nationa! Merlt Scholarship tests, and also that this year D.C. Negroes come at the top
of rejections for the draft 2 *  Until thess considerations can be ruled out, - If they
can be - the vast accumulation of daia in Shuey does not spotk unequivocably for genetic
determination of racial diffarences. * (p. 50 ).

it is interesting to mte.thol' Jensen reports inhis Harvard article on another

9

£



Victor D, Saiwa, Ph.D, -9~

feature carried by The U.S. News and World Report (October 17, 1966) entitled
“Mental Tests for 10 Million Amaricans =~ Whot They Show" . This was bosed on @
report by the U.S. Office of Education, This ls what Jensen states :

Az of 1968, the overall fallure rate for Negroes was 68 % as compared with
19 % for whites, Moynthan 1965) has estimated that during the same
period in which the Armed Forces Qualitication Test (AFQT) was administered
to those large representative samples of Negro and white male youths, ap~
proximately onovhalf of Negro familtes could be considered as middle class

or above by usual sociosconomic criteria,  So aven if wa assumad that all

of tha other 50 % of Nagroas on the SES-tcale failed the AFQT, it would still
mean that at least 36 % of the middle-SES Nagroes failed the test =~ a fatlure
rate almost twice as high as that of the white population for all_ (itulics mine)
lovels of SES . Do such findings ralse any question as to the plausibitity of
thaories that postulate exclusively anvironmental factors as sufficient causes
for the observed differances 2 * (p. 87).

Two major statements in the paragraph seemed unusual to the writer.  First, the
high percentage of Nagro failure, and secord, the fact that approximately 50 % of the
Negroes belonged to the middie «cluss,  He therofore dacided to check that particular

iswwe of the U,S. News and World Report o Jensen's quotation was found to be correct.

However, in full view, there isa tcbie in the article which shows that the 68 % rate of
failure pertains to Negroes living in the deep South , whila the rate of fallures for ovher
areas were : South Centr-' .7 9%, Northeost 45 %, Midwest and West 37 %, There-
fore, It would seem that 68 % pertains only #o Negroes in the Deep South while the
percentaga is nearly halvad in the Stataes where woctal and economic conditions are supetior
to those In the South. A more judicious intempretation of the data would tend to re-
inforce the position of the amibmnml‘im. By Inadvertently overlooking the other
figures in the table, Jensen perpetmtad a mistwke which had been made by the avthor

of the fea'ure article In U,S. News and World Report . The second issue is tha social

and economic composition of the Negro growp.  Jensen refen toa monograph by
Moynihan who estimates that 50 % of the Negroes were middie~class, Rather than quote
10
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an outside source, Jenson covld have used the description provided by the article itself.
These are some of the remarks that could be found in the article :

“These tost results mirror Amarica's erratic prograss toward its olusive
goal of educational equality . They also reflact tho host of disturbing
social and aconomic problems thot faco the nation.  For exemplo, the
1963 D.partment of Labor study roported that the majority of young man
failing the AFQT , white and Negro alike, wers the product of poverty.
Forty percent of them had nover gone beyend grammar school, four ovt
of five did not finish high school, almost onc=third came from brokon
homas, and one~fifth came from families that have ncoded public assis-
tance." (p. 78)

Such a description somohow saoms to be at odds with Moynthan's estimate of class
distribution among the Negroes .  In a demographic study of Naw Hoven, Hollingshoad
and Redlich (1958) found that only 5 9% of the Nogroes could be included in the category
of middle class and above.  36.9 % belonged to the semi-skilled group, and 58.1 %
to the unskilled group. These statistics were obtained from a Northern industrial town
which provides more economic opportunities. There Is no question that conditions are
Improving, but they do not seem to be any where near Moynihan's estimate.  Maynihan (1965,

\
himself does not soem to be very optimistic about the Negroaes having equal opportunities
in the very near future, He indicates that there are fwo reasons for this ¢

“Eirst, the racist virus in the Americon bload stream still aiflicts us, Negroes

will encounter serious personal prejudice for ot least another goneration, Second,

throe centurles of sometimes unimaginable mistreatment hove taken their toll on

the Nogro people. The harsh fact Is that as a group, at the present time, in
torms of abllity fo win out in the competitions of Amarican life, they are not

aqual to most of those groups with which they will be comgeting. Individually,

Nagro Americans reach the highest peaks of achlevement. But collectively,

in tho spectrum of American ethnic and religious ond ragional groups, where

some get plonty and some get none, where some send eighty percent of thelr
children to college and others pull them out of school at the Bth grade, Negroes

are among the weakest.”

i1
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A personal communicatisn concerning Moynthan's statemant, quoted in the

Jensen Report has been recalved, as follows ¢

"Daar Dr, Sonwa :

Frankly | hadn't noticed the referance in the Jenten
orticie bafors. | don't know exactly what Jensen meant,
and don't agree wit the pussage the way it now eads,

"l would suggest asking Professor Jensen to expand on
what he had in mind. Inany case, thank you very much
for bringing this item to my attention,”

Sincerely,
Dante! P, Moynihan
Counsalior to the Pasident "
March 2, 1970
The White House

Washington, D.C.,

-
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The following sections will presant some of the arguments offerred by Jersen, which
have lad him to balieve that the evidence is more consistent with the gonatic hypothesls

of Intelligence than the environmental hypothests,

Lovei | and Levol Il _lntelilgenze

Jensen remarked that teachers of disadvantaged childran point out that many of the
children sacm to ba mich brighter than what thelr IQ would indicate. He objectifled this
obssrvation by davising tests that would measura this apparent ability of lower class children
to loarn tho nomos of 20 or 30 of thelr clussmates In a few days and still do very poorly in
school work, Jonson found that he was dealing with two different sets of learning abilities,
which he labolilod Level I, associative leaming , und Level ll, cognitive or concaptual
leaming and problom ~solving. In assoclative learning, the child is presented with o
sorles of unrolated objects and he 1s aske” tu recall tham after they have baen removed,
Lower closs and middle class children, despito large 1.Q, dlffarances, had similar scores.
He found that lower aless children In the 1.Q1, rargo of 60 to 80 , do markedly better than
middle class ch‘ildren who are ia this 1,Q, range. For Lovel Il leamivg, children were
§irst shown four catagorius of abjacts such as animals, furnliure, clothing, foods, == then
they were mta;ed, and shown individuatly,  Childron were asked to recall the objects they
aaw. The middle c}ass children ramemberod the categorles ard, as a result, were abie te
rocall many moro lndt;'lduul ohjects,  Tha iower class children falled to use the categories,
and tried to racall objects on the basls of order in which they ware presentad, ond, asa
rosult, the recall wes not efficient,

It would soum that tho first experiments for Level | wore carried out by Jensen, while
the Level 1l studias were carsied out by one of his students,G{asman (1768) for his doctoral

dissertation. Rogording tho Level | findings, Jersen indicoted that lower class children,

13
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whether "white, Ncgro, or Mexican-American” , perform as well on thess diroct
learning tosts as do middle~class children, While Jensan used "lower class children®
of difforent othnle ond cultural backgrounds for Leve! | expariments, his student “con-
foundad SES and race” , since the low SES group were Negro children and the middle SES
group were white. His Intorpretation of the data is that while "leaming Is nocessary for
Level {1 , no one doubts, b‘." cartain neunl structures must also be avallable for Level
H abilitics to dovelop.‘g‘p.‘ ‘ﬂm. he Indicates that ordinary 1.Q., tests are unfair, be-
cause thay tap only one part of the total spectrum of mental abilitios, while they do not
reveal that aspect of mental abtlity in which the disadvantaged child could perform. In
all this presontation, while Jonsan admits that Levol | associctive learning Is equal
among oll soclal class and raclal groups,  the specific experiments of Leval 1| cognitive
learning, comparad poor blacks with middle~class whites,  Lee Edson, inhis New
York Timos roview of the article, misinterpretod tha dota, since ho discussas white
superiority evor black childran, and the factor of soclal class does not aven enter in
his discussion.  Thus, the eador is mislad into bsllaving that blacks, irrespective of
soclal class, are genctically Inforfor, because thair performance on Lovel 1} 1s poor,

A more judicious approach would have buen for G lasman not to "confound SES
and oce” , and have two samples, middle cluss and uppor closs, both whito and
black, rather than compare lower class blacks with middle class whites,  Jensen
polnts out that he Is ut presant analyzing the resuls of a sumple of 5,000 children for
Level | and Leval ll lsarning abilities, ond we suppose thut, in view of the large number
of cases, SES and ruce will not be “confounded "

Whila wa shall not quarrel with Jensen's findings about the two lavals of intellect,

we would , howover, argue the interpratation which he offors to explain the differances.

14
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Jerden aftributes these differences to *neural structures” , whareas wo would be more
lnglintd to attribute thom to erwironmantal forcos.  The following two examples witl
I“;uttmu tho roasons why lowar class or alack childron obtain low scores on the ordinesy
1.Q. tosts.  McV., Hunt reports that In Dutham, Noith Corollna, toddlars from black
neighborhoods wore periodically tasted for the purpose of examining thelr psychologloeal
devolopmant, Aftor two yeurs of testing, thase toddlers scored 110 on the Blnet IQ),
while other two-and-a-half year aid children from the same neighborhiood scored only
70 to 80,  McV. Hunt belioves that mothars who were present during tho tosting noticed
on which ftains thelr chi?dm\ did well, and on which thoy falled, Most likely, these
mothers providod thelr children with an ooportunity to practice those tasks they tended
to fatl, thus explaining thelr high performance.  The mothcis, therefore, appoar to

have baen offective teachors., This isan indication that poor children's intellectual "

decline could be prevanted If inore stimulation Is provided during the early years of the l

child's lifs, -«,\.
In ancthor study, as roported by McCondloss (1961) a group of lower class Nogro

mothers were usked to read to tholr youngsters for ton minutes every night. At the oge

of 20 months, it was found that these children were verhally superior , by far, to other y

children used as controls.  As indloated by the invastigator, (rwin Owvis,

“The study Is espaclally provecative when wo comsidor the relations
tha? have been found betwaen speech and Intelligence .”

Furthormore, Orvis reports tho amazomant and chagrined amusement of the ex~
perimantal mothars, who stated, "You askod us to read ten minutes a day, but | can't

get away from that kid,  He wanis me to read to him all the time.* (McCoendless, p. 260).
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What thete tWwo experiments seem to show is that probably with the satliet oné
tiohment of the child's intellect and dnterests , the greater the possibilities of Instilling
in the child the abilitios raquired for Level Il cognitive thinking.

Bettelheim roported that "Orlental® children In lsrael who were reared in kibbutzim
had their 1,Q, raised by 25 points. (Study by, Smilarsky, 1968)This type of evidence does
not seem to convince Jensen, since he points out that thase are Orlental Jewlish children,
and not black children. e agrees with Batielheim that it would be worthwhile to mise
Negro children In kibbutzim, and see whether thelr 1,Q. could be Improved to the sama exte!
This is ancther instunce where Jensan advocates @ type of rosearch which would be very
difftcult to carry out .

Howavar, It Is to be noted that the major point Jensen makes in his paper Is that lower
class childron, irrespective of bockground, have neural deflclencles, and not only black
children, as he seoms to indicate by his wpport of Battelhelm's suggestion,  The fact
the + some Hood Start programs showaed that the 1.Q, changes were not permanent dows
not necassarily support the ge netic hypothasls, pariicularly that the children are returned
to the same vnstimulating arvironment,  As Kagan has Indicated, "It would be nonserse
to assumo that fecding anin al proteln to a serlously malinourished child for three days
would lead to o parnanont increase In his welght and helght, If after 72 hours of steak
and eggs, he was sent back to his mainourished environment., It may be thot compensatory
education is of little value, but this idea has not beon tested in any adoquate way up to
now," (p. 128).

Twins Reared Apart and Horltubllity

One of tho basic arguments used by Jensen to prove his point Is that twins reared

apart (Burt, 1966) have on the overage 6 polnis of discrepancy in 1.Q1,, despite the fact
16
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that thay ware spread ovar the antire range of socloeconomic lavols,  The fact still
remains that, in instancos, the differance was 2ore, while In tho axtramo case, the dif-
foronco was 20,  Only tho cffect of environment could explain this wide discrapancy
betwoen idantical twins,  Two people taken at random from the population would hove
an avorugoe difference of 13 points.  However, if @ trait Is assumed to bo undor genctic
control, no ono can astume that difforoncas In tho? tmit botween two populations, must be
due cntiroly to gonatic diffaronces, (Kugan, 1969)

In his criticlsm of Jonson's article, Kagan (1969) indicates that Jemen com=
bines two facts to draw a logically foulty conclusion that thero are genctic doterminants
bohind tho lowor 1.Q. of black childran. These two facts are that the more closoly re-
latad tho two pooplo aro, the mora similar s their 1,Q,, thareby suggosting thot thoro is
¢ gonetic contrikution to intolligenca test porformance. The second fact s that Negro
childron gonorally obtain lower 1.Ql.'s than do whites.  According to Kagan, the
error in Jonsen's loglc could be Hllustrated by vsing stature as en exampla. it was found
that Indian childron living in rural arcas of most Contral and South American countries
are significantly shortor than the indian children living in urban areas.  Jenson would
indicate that the difforo;wco is due to gonatic causes.  Howovor, this difforonce may be
due to onvironmontal causes, such as malnutrition and discase.  Profossor Washbum,
(1963, p. 25) also uses tho analogy of statura,  Although he indicates that inheritance
is importont in detormining stature, 1o one would think of coinparing the stature of a
woll=fod and a starved group and claim that the difforence is all genetic. Ho statos
that "Thore is no mora reason to expect @ eulture~freo intelligenco than a dict~froe

stature .

17
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Another lllustration Is offered by Pettigraw (1964) in »L.ich the effect of
heredity is not denied. Ha views intelligance like longevity, It would seem that
longevity may typify many famiiles, and the tmait may therefore be under genatic con-
trol,  Yot, desplte this, life expectancy In the United Status has doubled In the past
century,  What hos happened Is that better medion! care, diet, stc. has enabled the
American to use his longevity potential to the fullest extent.  Thus, our phenotype In-
telligance does not aven come close to our ganotyplic potantial, and for the Negro, be~
cavse of unfavorable environmant, the discrepancy Is wider than among the white

Kagan reports that Gottesman (19486) .. Inastudy of 38 palrs of
Identical twins, found that theve was o discrepancy of 14 1,Q, points betwean the twins,
who waro reared In different environments.  This differonce s to be found on the average
between black and white pepulations, This study was not cited by Jensen,

At this time, it would be of interest to refor to an expariment carried on with
animals,  While animals cannot be used to prove anything about humans, the impli-
cations of the findings are important. Coopar and Zubek (1958) after ralzing 13 generotions
of bright and dull rats, exposed the twa groups to three contrasting environments, fromo
restricted one to an "enriched environment .* It was found In maze loaming experiments,
that the two genctically diverse groups did almost equally well, For exonple, there was
little difforence batwoen tha dull strain and the bright strain in restricted environment, on
the number of errors in maze learning,  Thus, according to Pettigrew, similar genotypes
may have differont phonotypas (e.g. the bright rats in the restricted and enviched en-
vironment) and similar phenotypes mary have diffurent genotypes (e.g. the restricted bright
and dull rats),

Jensen indicates that plocomert of children in foster homes show the importance

of heredity . He states, ‘Children separated from their true parents shortly after birth and
18
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reared in adoptive homas show almost the suma degree of correlation with the intelligence
of thelr blological parents as do childmn who arg reurad by thair own parents.* (p. 52).
However, Jensen doas not prosent all the portinent data.  On the basis of this statement,
If woulki scem that tho correlation between the |.Q. of the foster chiid and the natural
parents should bo in tha neighborhood of .49, as found by Burt and Howard (1957) . How~
avor, tharo {s other evidenco to show that environmant plays o definite role in enhancing
the 1.Q,  Shoduk and Skeels (1945, 1949) followed up 154 childran, their true mothers
and fostor parents,  Thoy found, a fow years later, that 100 of these children tested
closely to tholr foster paronts as far as moans is concerned.  The trve mothers ware mentally
rotarded., Tho meon |.Q. of theso children wore from 104 to 118, which moant that thelr
1.Q. was 20 points highor than the incan of the true mothors, Many of these mothers were
found to be inadequate, urstable, incompetsnt and unemployed. It was found, howaver,
that thure was highor correlation betwean the |, Q, of the true mothers and thair children,
than botweon foster parents and thair fostar children,  However, according to Skodok

and Skoels, this should not "overshudow the more significont finding that the children are
consistently and unmistakably suparior to thel r nutural parents. .. It is Inferred that maximum
security, an anvironmant rich In intollectual stimulation, @ wall-bolanced emotional
relationship and intelicctual agitity on the part of tha foster paronts, all those and other

factors contributed to the growth of the child,* (Skodok and Skeels, 1949, p. 116),

Scholastic Achiovement of Other Minerity Groups,
Comnarad to Nogroes

Jansen points out that in tests of scholastic achievement and intelligence ad=-
ministorcd by Coloman (1966), Negroes scored below other disadvontaged minerities,
such as Puerto Ricans, Maxican-Americans, and Americon Indians, daspite the fact that

the “mojor sources of environmental influences in determining individual and group dif-
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ferancas in scholastic porformance® ware sontrolled by Coleman {p. 85). The factors
that were controlled, as reportod by Jensan, included reading material in the home,
cultural amenities In the hone, pre-school attendance, parcnts’ aducation, parents’ educo~
tional dosires for child, paronts' interest In childk school work, time spant on homework,
child's concept (slf-osteem),  Jensen remarks, in this connection, 'tf the ervironmental
factors assessed by Colaman are the major deteminants of Negro~White differances that many
soclal sciantlsts have claimad they are, It Is hard to seo why such facton should act in re-
verss fashion In determining differences between Nagroos and Indlams..." (. 86). The
obvious interpratation which Jensen would like the reader to make Is that the allegedly
suporior onvironment of blacks, ascompared fo the environment of other minority groups,
could not compansate for a ganetically dotermined deficiency of the black,

While the above variables mty have boen controtlud, thers are other variables
Professor Jansen has omitted to mention, shat could not be controlled.  In connection
with the typa of schools attendad by other minority groups, Coleman states, '‘While the
average Negre elementary school child is in schools where 16 percent of the students are
whites, the average percentage of white classwatss if 45 percent for Puarto Ricans, 53 per-
cent for Mexican Americans, 57 percernt for Oriental Amaricans, and &0 percent for Indian
Amerlcans. . .Nevertheless, the schools attended by Mexisan Americary, American Indians,
and Orlental Americans tend te be very much like those of whites,.." (p. 212,

Thus, oll the pertinent variables may not have been contraliad in the study.
The percentoge of white children among the different minority group chiidren could not
be controtied, and, us indlcared by the chove quotation, the black child wasata dis~
odvantage. The writer feels that background variables could only be superficially controlled
by a papsr and pencil questionnalire given to very young children, The more subtle
background informaticn such as family ethos could not possibly be includad in the study.

{)
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Sister F.J . Woods (1956) discussed the parent-child rolationship among various minority groups
In the United States. It would be worthwhila to compare such ralationships among Negroes
and other minosity grovp children who sesmed to have pecformed bettor than the black ¢hfldren
This ts what she has to sy about the black children 1

"Of all family types, the Negro family seems to have the most

torwous parant~chiid relations, Batween father and children

the tos are generally very loote ; betwaen mother and children

a closer relationship e~ but It saldom measures up to that of

othor fan:'ly types. Children grow up relatively freer of con-

strolng than do children of the deminant American group, @ fact
which undoubtedly contributes to the higher rate of dalinquency

anong quﬁ.u @o m.

Regarding tha Mexican-American pattern, this is what she writes :

"The child I3 usually closer to the mother, for mothers are regarded

as “softer” by nature than the “harder® fathers, A mother may be

quite demonstrative in her affection for the small child, kissing and

fordling the youngster. As the child gets older, she shows her af-

fection by not informing the father of his misdeeds, or by intarvening

when tho fathar Is mating out punishment.*

It would scem that unfavorable famii, interaction, besides pressures and
attitudes of the dominant group, may contribute to the low seif-asteem of the Negro. While
it Is truo that Coleman controlled for self-astoem in his study, by using simple quastions,
somoe doubt may be waised about the validity of using simplo questions to measure such a
complex trait as seif-esteom,  Senun (1959) has dissussed the validity of paper ond
pencii tests to measure personality traits. He hyputhesizes that differcnces between
cultural and genarationsl groups in test results may be more reflcctive of the volues which
are institled by the differant cultural and generational groups. Thus, it fs possible that
the Nearo adolescent may be mora refuciant than the Puerto Rican child to admit that mast

of his clussmates do not tike him,

Kardiner und Ovesey (1951) argue that the American Negro ot the present

time 15 still degradod hy virtue of his formar slave stotus, They feel that the disctimination

24.




Yicter D. Sarwa, Ph.D, -0 -

Imposed on the Amaricon Negro "somstantly devalops an unpleasant image of himself "

Most of tha studias on social distance scales show the Negro to be the fowast In desirability.
A recant study by Gordon (1964) shows that while 45 percent of white Americans would
date @ Mcxican, only 25 percant of these students would date a Negro.

The apparent suporior environment of the black, compared to the envirunmant of
othor minority groups does not compenste , wa belleve, for his psychologicol environment.,
The costo variable Is not eliminated by the bast control of socioecanomic status. The
Mexican Americans, Pucrto Ricans, and Amaricun Indians have thelr own cultural back-
ground, a language, cnd customs of their own. The American Indian, In particvlar, despite
dire povorty, Is conscious of an Interasting past, when ho wos able to challenge the white
man's rule in this country,  The lack of historical background has led American Negroses to
fill this vacuum by wearing African clothing, dushikis, and Afro-haticuts, and oven learning
Swahili. We could assume that no American Indian, Puerto Rican, or Mexican American
feels the nead to say that “Indlan, Puarte Rican or Maxican, or Chinese is beautiful .”
Despite ail the problems incurred by these various minostty groups, their sense of pride and -
dignity could never seriously bo affacted. A rocent poll by Harrls found that ameng 13
countrics where citlzens were interviewed ohout thair attitude towards interracicl marriages,
the Amacrican public was the last of the 13 countries with regard to their nogativo attitude
towards it. In other words, of the major Western countrios of the world, social distunce
from tha Negro is highest in the United States.

Nalzbary (1985) provides us with o furthor Htlusiration of the effact of the
black skin on one's adjustment.  He showcd that black Puarto Ricans had the highest

morbldity rates in schizophrenia than any cther minority group.  Totai white admission
rate per 100,000 was 42.1 ; whits Ruarto Rican, 100,86 ; total Nagro (non~Puerto Rican),
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156.6; and non-white Puarte Rican, 307.6 per 100,000,  Thus, the blagk Puerto Rican
suffers thres times more schizophrenic than the white Puarto Rican. The discrepancy between
the .lctter two groups could not be attributed ontlraly to soclo~economic conditions. The
Puetto Rican who Is black somehow seems to carry odded burdans.

Differences Batween Blacks and Whites on 1.Q.
and Mente! Retardation —

W

This point has already been discussed earlier in the peper, but we rhall now
present more forinally Jansen's contention that the black Is ganetically inferior to the white,
He points cut that while 16 percent of the whites excoed an 1. Q. of 115, only 3 percent of
the Negroes oxceed that [.Ql.  In Maryland, it wos found that 31 percent of the Negroes
had an 1.6, of 70 and bolow, while among the whites, the percentuge was 1.5 percent,
Wilson (1967) as reported by Jensen, found that even black children of upper-class Negro
fomilies scored lowor than white children of lower class by 3.9 points.  Jensen finds further
confirmation to this in Shuay's book summarizing the litarature up to 1965, Me agrees with
Shuey that it secns Improbable that upper and middle class Negro children could have ro more
culture opportunities provided them than white chiidren of the lower and the lowaest class,

Now, what about the degree of mental retardation among the same social class
in the black and white groups ?  Jensen reports on Heber's {1968) study which shows that
the white<biack ratio of mental retardation to ba 1 to 13.6 for Class | and Class 1l subjects
combined. According to Jensen, it "would be hard to claim that the degree of environ=
mental deprivation typically associcted with lower class stutus sould be responsible for this
degree of mental retardation," (. 83).  Jensen scems to be convinced that if social class

among whitos and Negroos is controlled, the environment would be controlled.  Gullford

(1959) suggestod that thore may be as many as 120 factors or relatively indepandent com=
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ponants to gencral intedigonce. Thorofore, cantrolling for socioeconomic status, which

reems to satisfy Janson, I scurcely adoyuate asa aontrol to sivdy black and white differences.

The criturla of education and vocation achleved by Negreos in our soclaty could hardly
be used a3 @ measure to compare with white achiovemont. Most wecensful Negroes,
carrylng the burden of a difficult past, ore dally facing odjustment to the dominant white
community,  Evan If thelr childran attended private schools with a predominantly
white population, thay would still have difficulties. The subtle exprassions of prejudice
on& discrimination are too difficult to evaiuate, and we feel that the control of social
class among whitas and Negroes would not reaily oliminate differences in the indlvidual
experioncos of the childran,

A recent study by Langner {(urpublished) on the prevaience of mental impair=
ment of children of white, Iblcck, and Puerto Rican parents, may throw some light on the
low intellectual lovel and achiovement of upper class Nogro children. it was found that
8 parcent of white upper=class childmsn wers prychologically impaired, while 20 parcent
of the low Incomo white group oxhibited the same dogree of impairment. Contrary to
expeciction, no differances were found botwaen uppor-class and lower~class children of
black parents, 18 percent and 19 percent of impaimont , respoctively,  This holds true,
but to a lessar dagren with Spanish-specking children, 15 percant and 17 percent respect=
ively, Acconding to Langner, this supgosts that as Negroes attain higher tnc&ms,
varlous enviranmenta! forcos such as projudice and job discrimination, which, in turn,
affect fomily arganization and relationships, prevent their children from obtaining o
commensuroto reduction In lpolment, langner found thot 29 percent of the children of
upper class black §aill . worz hostite to their fathers, whila only 8 percent of tho lower

closs Nogro children ware :a;.sted o= - sstile to the father.  Largner's hypothesis is

e

N



Victor D, Sonua, th.D. -3 .

that while, In gencral, the Nugro home may bo matriarchial, tho high incomn Negro home

Is attempting to break this paitern through groater enmings of the father, it would seem
that this shifting of family pattern during the gencration which is vpwardly mobile may
cavse a great doal of conflict. It appears thut In all studles which have tried to control

for socio=.conomic difforences between black and white, there was no control for psycho~
logical adjustmant. Because of this impauiment, o large rwmber of children from upper-clore
black homes could not poulbly use their full Intellectual potantia! and, as o result, may have
doprassed the mean for thair group.

Sarason and al. (1960) have shown that the dogree of anxiaty children ox~
perlence affccts the quality of thelr intellactual behavior.  Anxiety Is an uncomfortable
fecling that affacts concentrated thought., Children becoma flustered In problem solving
sltuations, and provant accurate solutions,  In roply to this argument, the genaticist may
polnt out, howaver, that It is the baslc inadequacy of the individual which ls genaticolly
determined, that causes ih‘e disturbance, bocause of the Individual's Inadequacy to cope in
a society that requires officlency in probliem=~selving.

There ure othar types of evidence to show that higher achiovement ¢: education
for minority groups doos not necessarily bring with it the oxpactation of o highor wall-being.
Jaco (1990), in a study on treatod mental iliness In Toxas, found that while education of the
Anglo-Amarican was nogativaly correlated with the rate of mental lilness (minus .30) ,
education was positivoly corrclated wlih the maibidity rote of blacks (plus .30) .

Contrary to uxpoectation , in a study of blucks in Philadelphla, Parker und Kleiner (196)
found mora montal 1linass among Negroas migrating from the North than among Negroes
coming from the South.,  Somehow, it would seem that the stress of lower class iiving, which
ts more charactoristic of the black from tho South, Is not tha mujor factes in Negro mental

o
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ifless,  Parker and Klainer Indientud that the discrepancy betwesn aspiration level

and actual vocational achievemont was more important In causing stress, than poverty
isalf. The Negro from the North had the highest discrepancy betweon his lavel of apird-
tion and his actual level of achievement .

Wa shail now present more detolied dota on two studles which havs controlled
for tha domographic background of tho tested children, black and white,  Brown; ina
study which was carried out twenty-five years ago (1944) found that the overall 1.Q.'%
of black and white children of kindergarten age was significantly different (black children,
100.78; white children, 107.08).  The discrepancy wos accentuated by the ‘ower mean
scora obioined by the black femalos and tho higher mean scoro obtained by white fomales,
When tho ;.Q. scores of black end white mules ware compared, tho discrepancy was quite
reduced. In separating the group cccording te the father*, occupationot lovel, he found
some Interosting roiu'ts,  Negro male subjests were not found to be infarior in tested
intelligance 1o white subjects among Growp it (clerizal, remil business and skilled trader),
The slight differenca ot this level vanithes almost entively at the lower occupational levels.
It is only in the case of professtona! ond seini-professional patemity that the Megro male
child s inforior fo whito males,  Brown points out that in the neighborhood whare the
Negro children wera tested, the iliiteracy rate was 1.7 porcent, as comparad to.16.3 percent
for the natlonal norm of blacks, at that time.  The simii discrepancius which were found
by Brown, between Nogro and white children, are in contradiction to tho large differances
found In older children and adults.  Brown explains the smaller discrepancies through
his %haory of developmental consiriction”, == in that thera is an apparant deteriorarion of

Inteltigence amang Negro children with incraase inage. As the black child grows up,

thers Is an inhibition of spontaneity in varbal bohavior and « shamp reduction in the level
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of asplration.  In the South, he Is even expucted to amume an attitude of subminivenen to
the whites .

McCord and Demerath (1998) tested 612 lower class Northern urban boys, black
and white, who ware fon yoars of age.  No significant differences were found with the
Kuhiman-Andemson Intalligence Scale and the Stanford-Binet Scale of Intelligence, Further-
more, they controlled for *home milley', from a cohesive home to a broken home; and
father's ‘parvanality’, from a loving fother to obsent fathers. It was found that both
home atmosphare and ‘porsonality! of the futher offected the 1.Q.  Thus, as more background
controls are Introduced, and with a yourgor sample, the discrepancies tend to be reduced
or disoppear, whan comparing the 1.Q, of the black and white child,  This goneral finding
soems to be doemphasized by thosa who bulieve in the “ganetlc inforierity" of the black.

As we shall be pointing out in othér sacticns of this poper, the most palnsioking control of
the bockground of the Negroes and whitas siill would not eliminate differences of thelr

*psychological miliey ,"

Other Studics Showing tha Influance of Environment

A numbar of studios have shown that when the environment Is restrictive, both
whites and blacks are intellectually affectad (Pottigrew, 1964) . An improvement in sockal
condltions and o stimulating enviranment to both whites and blacks, wili reduce the differences.
Furthetinore, @ change from o restrictive envirenment to @ stimulating one Is likely to increase
the 1.Q. of chililron belonging to any group thus expoted, We agres with Jensen that
some threshold may be reached beyond which no incraase in 1.Q. is to be expected, when the
child Is to be moved from @ poor anvironment to an enriched environment, We shall now
give o few illustrations to support these hypothoses.

Curtl (1950) found, in an isolated Caribbean Isiand which offered little
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stimulation, that there were no differences in nins out of 14 Intelligence measures which

wers administared to black and white children. 1t s to be noted that there was no complate

equality in the status of the two groups, According to Curtl, the dota In his study “do
not lond support to the conclusion that colered inferlority in intelilgonce tests . as

a racial busis,”  Eyforth (1959) conducted a study in West Germany of 51 mulatte
childran of Negro Amerlcan soldiers and German women, Their 1.Q, tost rencits wore
contrastod with o comparable group of 25 whita German childran, No significant
difforencas were found. Howevar, according to Pettigrew (1964) who reports on the
study, thare aro two factors which mcke interpretation of the study difficult. On the
ono hand, it could bo stated that thess mulatto children were born of Negro fathers who
were rclatively intelligent in thelr being ebla to ostablish an Intimate relotionship with a
Gormanwemen, On the othor hand, most of the aathers could not provide the usual
cultural erwironmont of tho Gorman home. The fact that these mulatto childran hod
achlaved equally as white children durlng the post-Hitler period still romains remarkable.
It Is to be noted that the degrae of Caucasian ancastry among the black does not seem to
have any influance on the 1.Q.  Witty ard Jarkins (1936) reported that among in-
tellectually superior Nagroos, the "white anzestry” cormsponds very closaly with the white
ancestry of the total Amarican Negro population. The brightest Negro child to be
raported in the literature hud a tasted 1.0. of 200, ond no tiacauble Caucasian heritoge.
While in practically all group testing of the 1.Q., the mean of the black 1s lawer than
the mean 1.Q1. of the whita, there s @ great deal of overlap., The range of 1.Q1, s
virtually the sume in both groups, witha higher porcantoge of white brighter children at

one ond of the distritution, and a larger percentage of black chiidren at the other end

of the distribution,
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A restrictive environmant can also have a dabilitating influonce on white
childron as well as black childron.  Gordon (1923) found that children of such islated
groups as canal boat and gypsy familios achleved lower ,Q , scares than Amerfoan Negro
children. In the United States, Shermon and Koy (1933) found that as the children are
furthor awny from big citles and live in isolated hollows in the mountains of Kentucky,
the more dofactive thoy were, particularly at the time they were 14or 16, This could
not bo oxplained on the basls of migration, sinco in all the hollows, no matter how far they
were from big citias, the six—year olds had reached the average 1,.Q. level, Slx=yoar olds
had boon axposed to most of the tast items ot their level, but by adolescence, the Binet items '
bacame more academic.  Since schooling In the hollows is sparse, thoso cdolescent children
do very pootly .

The most diainatic of the studias that show the relationship botween improved
orwironment and increased 1.Q, is that curried by Klineherg in 1935, Over 3,000 ten and
twelve=yqar old Negro children in Harlam ware administerod individual and group intelligence
tests. The findings show that the longer the southern-born child had vesided In New York,
the higher his intelligence scores. Klinsberg made sure that theio was no salective bias
through migration, He found that school gradas of childran whe moved up North were typleal
of the entire Megro school population from which thoy migrated.,  These studies were ro=
peatad in Cleveland, Washington, D.C., and Philadelphia. Anothar place of evidence
that improved cavironment can affect the 1.Q, scores cames froin the fact that during
World War |, Negroes from the Morth, and from Ohic and Hlinols scored higher than the
whites in Arkansus and Mississippl  (Montaguy, 1945) o

While no singla study can be used to conflrm the gencticaruality of black

and white childrein, an accumulation of results of a large number of studios would tand to

relnforce the importance of environment in influencing the 1.Q . oppreciably,
3¢
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Are 1.Q ijgsh Falr to Chﬂdmgg!v Mlnorhx Croups ?

One basic assumption in the use of 1,Gl. tasts 1s that children to be tested
must have had similar experience to the group on which the test was standardized. However,
this Is hardly the case when Negro childron are givan a test which 1s loaded with items
famillar to children reised in tha average cultural anvironment of urban areas,  The lower
class child tonds to be less verbal, more fearful of strangers, particularly whon they are white;
they feal loss confident, they are loss motivated, and are luss exposed to intelloctually stim=
vlating matorials In tho home. The toys availablo in the white horhe do not exist In most
of the black homos. Tha Nagro child is less knowledgeablo about the world outside his
nelghborticed,  Hoggard (1954) showed that a less middle~class orlontod tust led to sig=
nificant incrcased in test porformance among the black.,  About a year ago, The New
York Times roported on a scale "Soul=Folk Apiitude Test", which had bean devised by a
black, that was intendad to measure ints!ligence In the ghetto. The items saemed to have
boen completely indiganous to the Harlem arca,  Any white child taking that test would not
do as wall as Negro childron, for the simpla reason that he could not b as famliliar with
the languuge and values of the arca.,

Basides unfumiliarity with the test items, there are othor factors that may
influenco tost results. We have alraady mentlonned anxiety !mpuirm&nt. Now we shall
mention empirical ratearch which has studied other personality traits,  The low self-esteam
of the Negro child con affect his responses.  He is not "wpposed” to be bright,  Katz,
Epps, and Axclron (Pettigrew, 1744) administored a task to Southern Negro collage
students with two different sats of instructions.  One group was told what leval of achleve-
ment wos attalned by students in thelr college, and the other group was told what the whites

hoad achieved. The group who compared their performance to the white performance did
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significantly more poorly on the tasks, probably bocause of stronger concern and arlety.

A study by Canody (1938} showed that black children scored an ovemge six points higher
inon 1.Q. test when tha test was administered by an examiner of thelr own race, A recent
unpublished study by Palmer (1968) showed that there was little discropancy betwaen middle
class ond lowar class black children after the exeminer had estoblished ropport with the
children for about six hours.  No tast was storted unless the examiner felt that the child
was relaxed and undarstood what was stearly expocted of him,  This Is a sitvation thot

Is hardly achiovad with the mass testing sonducted with hlack childron. It is to bo noted
that many 1.Q. tasts put a premium on speed, Thews is generally lttle naod for speed
among lowsr class Negro adults, since work Is usually paid by the hour, and high pro-
ductivity rarely brings the expected promotion.  Children could certainly ba influenced
by parental ut‘tltudes .

During his Internship In clinical psychology, the.author (Surua , 1957) ad-
ministered tho Wechslor-Bollevue Intelligence Test to Puerto Rican maules who were on
Workinen's Compensation, and undergoing rehabilitation, The group that had arrived
wlthin the previous five yaans hod an averoge vaibal 1.Q, of 82.9, and a parformance
1.Q. of 82.2. Wa had oxpected that the Puerto Ricans would have performad better on
the performance part of the scale bacausa 1t Is vzvally ossumed thai the items in this sub~
scalo are loss culturo-bound than In tha varbal part,  lindividuals who had been In the
United Siates for moru than fiva yeurs scored 38,8 on the averuge verbal score, while
achioving @ maan score of 98,4 on the purfonmance scale, which is close to normal, The
acculturation scois to have incraased the vesbal 1,Q, by 5.9 points, and the performance .

by 16.2 points, 1t would seem thot the longer sivy in New York might have Improssed upon

the Puarte Rican tho need for spead In carrylng out certain tasks.  Thus, In time, the Puerto
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Rican reachas almost the norms of the native-~born Americons,

It has baen smphasizad that tests are unfulr to lower class and rural children,
and that culture~froe tosts should be devised,  Efforts to that effect have not proven too
wecanful,  To measure “native intelligence” Is on almort impomible task,  In intelll~
gence, avory rasponso 1o & stimulus Is @ leamed reporse.  While the inteilectual structurol
auets of ho Indlvidual wia gonetically determined, they cannot be axpressed directly, but
through the uxperienca he hashad,  Dyer (1963) does not belisve in culture~free tests,
because two assumptions hove to be fulflilad : (1) the learming needed to achleve on the
1.Q). test should ba commonly and eaually available to oll pecple, or, (2) the stimulus
material in the tost should be completely novel 1o pacple of all cultures,  Since both these
osumptions are most unlikaly to be verified, a genvine cultura~free tost cannot be devised,

(t is for this recison that Anostasi (1981) has indicated that the term "culture«
frea® test Is misteading, and Instead, used the fomn "eross~cultural testing " There s
some drawback In making tests more "culture frea”, since thay aro used primarily to predict
school achievement i our society. By muking the tests less scholastically Biosed, we re-
duce the prodictive validity of the primory purpose of these seales.,

The Journal of Soclol lssues devated iwo complote iscues , Negro

American Parsonality (Pattigrow and Thampson, Eds., 1944) and Motivation ard
Academlc Achlovoment of Nogro Americans, (Epps, 1969) , to recant rasoarch in the fleld
of bluck-white differonces, showirg the Influence of a numbar of personality and sccletal
varlablas on achlevement, Deutsch and Brown's (1954) findings lend support

to 0 "cumulative deficit® hypothesis regurding the incremental affects of soclal deprivae

tion on intelligence tost porformance.,  Cravioto and Blrch (The New York Timos

Week In Roview, March 1, 1970 ) report that there is a growing chain of evidence con~
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necting intelligence dovelopment with early nutrition. 1t Is pointed out that the dif-
lﬁculfy In this typa of axperimant Is to find adequate control gioups.  Thirty-seven
children hospitalized as bobies for kwashkor In the Childran's Hospltal in Mexico City ,
ware glven an |.Q , tast lator In life,  Siblings whose uges do not go beyond throe years
of the experimentul group, who never had severe forms of malnutrition, were used as
controls, it was falt that both socloeconemic facters and child-reating practices

would be controlled, Tho avsrage Intelligance quotient score of the esperimental group
was 68.5 , ond the averoge 1.Q, for the control group was 81,5, Accerding te Dr. Birch,

thase ‘insults of environment® affect the child throughout life,
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Conclusions

in this review of Jensen's mpost, we hove selected only ceriain parts of
his pupar for discussion.  Our genetol opinion s that he has not provided us with "ev idance"
that thare are difforonces in “neural structure® amorg children from different social classes,
or cthnic groups, which are ngenetically determinod ' Hawever, on the basls of his
“findings", Jensen drows the veaascroble corclusions that schools and soclety must provide
o range and diversity of . ducational methods, progrums and guais, and eccupationai op-~
porunities , just a8 wide os the range of human abillties.” {p. 117). While the
reviewar finds no objection to this goneral statament, he foels, howover, that the premise
upon which it is built is rathor flimsy hecause of the impiications that individeals of dif-
farent buckgrounds are ganetically differant, While Jensen's poper assumes that "nevral

structures” are different emong the lower cinsses and block children , o8 compared to

middle class groups, his swn subsequent rebuttals, os wall os comments by lay persons or

otherwise, seem to concentrate primarily on racie! diffu ences among children, His paper

& tually devotos only 10 out of 123 pages to tha racio! problem,

While Jonsen proposes to change the educational system in ganera} terms, he
is not spacific about how this differential schooling 1s to be coviied out in o practical way.
Does he suggest thet lower class chitdren, and children of minority groups be faught only the
skitls Involved in Level | lea-ilvg ability, just because thelr 1.0, s lower ; or shoud
there be some kind of screaning 7 who would undertake such @ remonsibllity ? Would
children with upper class parants bo canled educotion which imvalved "cognitive obilities”
ecause they have fower 1.QL's ¥ Such educational procedure would tend to preduce

a shomp dichotomy in cur society, the *dulls® and the "brights" , daspite the foct that

Jensers denies that he uwed the term nintarior” o describe ceriain racial genotypes. He

ERIC
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states thot he has emphasized difforences In "patterm of ubllities® . if Level | abillties
are developed for soma childron, will they be cble to function In a soclety which s
bacomlng more and more complex .7 Jemen's suprstinng - b refor in education
have not been carc*: tly waialned with regard to implemantation and conseque.ices,

From aur own review of the ilteroture, we hava found, contrary to lensen’s
contention, thot genatic diffcrences hove nelther bsan accepted of rejecied, The gorvral
attitude of the majority of peycholaglsts Is that every chiid, unless broln damaged, ( orat
the vary end of the 1,.Q, distitbution) 1s capuble enough to fotlow o rogular schooling .
Efforts should ba made to Improve not only the school system, but aloo the seclal saviron-
ment as early as poesible, so that avery child cun actuailze his full intallectual potential,
Wae can see one positive rasult from Jersan's report,  Rother Hwin reduce compensatory
education, It should be ae lncentive for respunsihle officials to intensify carlier aducotion
of childran, and contirue further experimentution and innovation il the correct formulo
is found, Tho first yeuss of life are so lmporiart that the die may already have beon
cast by the time the child sturts his formal education, ond even by the time toddiers are sent
to Headstart progianii

Jamen frouuantly relfes on authoritiaos in gavatice to support his visw, He
quotes the geneticist, €.0. Corter (1966) , who remarked *he " sociologists who doubt
genctic diffurancos show mcré tngenuity than judgment” Tiers controversy Is somewhot
akin to the polzinic rogarding the etlolugy of schizophrenia. A number of psychlatiists
belleve that schizaphivenic is genetically or organicaliy determinad, while a large number
of them baiiove in tho strong coniribution of o strusful environment on the davelepment
of schizophrania,  Thus, the sclaction of authorities is uaally based upon one's

canvictions.
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In 1968, Jansen ca-sdited with Daeutsch and Katz, a hook on Social
Clis, X>ze, and Psychologicol Davelopment.  In the volume, Jenian Introduces a chapter

on blogenetics by Gotosmow (1968), Wa feal that in this introduction we refer to, his

viaws aro rather sober compased to the views expremad In his Harvard Educational Review
report.  The folloring representod his ideas at tho time (1948},

"Part of the problem Is that we are not yet cerain what the most
relevant invironmental Influences are, and therofore, we cannot
measuro onvironmental varlations sutisfactortly. ...

"The situation with rospect to race Is more ambliguous, since
racially distinguishing characteristics, such as skin color,

which are lrrelovant to Intellactual abllity (itatics mine) are
offen barriars fo social mobliity, 1o the degree that a

racial minority Is restricted in its roclal mobility, the soclo-
economic status of the group will %l to reflact genetic potenticl,
Data that would permit flrm conclusions obout the ganatic basis
of diffarences amorg ethnic groups In measured Intelligonce do
not yet oxist ..." (p. 9},

After a coreful analysis of the data, Gottesman reached the conclusion /
that the “avarage Amarican Negro® Is nonvexistent (p. 20) , aad that "the sclence of
human genetics cannot tell you whom to call Negro or white” (p, 22) «  According N

to Gottesnon, 1.Q. tests do not directly measure innate gene «determined inteliectval
capacity, but do measure current inteliectual perfusmance as defined by a particular
culture, or at least by its psychologists.  Gottesman states that the "question of how
much of intolligence is due to heredity, and how much to environment Is mesningless,
since naithor agart alone can produce the twalt.” (p. 39,

Another ganeticist, Jamos F. Crow (1969), who has written o critique in

the Hurvord Educaticnal Review , polnts out that belng white or being black in our society

changes one or more aspects of the enviromwent so imporkently as to account for the dif-

feroncos.,

Jenson has maintained tha; studies on roclal differences have been frowned
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upon and discouraged in the past.  The fact remains that Shuey, In her socond volume,
covered approximataly 400 of such studies.  Jensen finds a groat deol of satisfaction
that his critics have agread with him, “Seldom i.n my exporience,..have | soon the dls="
cusmiits of a supposesly “contmveaﬂdi“ article ro much In agreement with all the main

points of the article thay were asked to criticlse.” (Harvard Educational Review,

Reprint Serios No. 2). However, Jensen should realize that the mojor force of his
critla was not directed to the dato which he marshallod, (most of them were probably

aware of it ), but to the intopratation of the data .  Jemsen's presentation of the data

has lod James Cass, the Education Fditor of  Tho Saturday Review , fo summarize his

work In the followlag manner :

WHis findings, most starkly stoted, are 1 Whitos ure more

intulligant than Nogroes ; Intelligance is overwhelmingly

the rosult of ganetic Inheritance rather than anwvironmental
intlucnces ; this is why compenwtory edication programs for the
alsudvantaged have falled ; therfore, diiferent kinds of aduca-~
tion progroms should be designed for children of different abllitiog==
meaning, primarily, whites and blacks.” {p. &7, May 17, 1967).

It s to bo noted that Jansen , ina letter to tho New York Times Magazine

(November 15, 1969} has exprasied his satisfaction with Me. Edson's reporting of his views,
Early In our paper, wa indicated that Edson's reviow was too favorable to Jersen. The

New York Timas ought to have carvied ancther, loss biased review of Jansen's report, or,

otherwise, prasented o roport exprassing opposing visws,

An evaluation of the controvarsy, os developed by Jensen, leads one to
draw tha fo!lowing conclusions :  In order to oxamine whether thera are different
intellactual charocterlstics between blacks and whites, the following threa conditions
must be fulfilled :

1. A Negro must ba clearly identified on tha basis of his ganetic inherltance.
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2. A culture-free tost must be devised which doos not favor one group over any other,
3. The black and white groups rmust have had @ comparcble background with regord

to equal educatiomal, oconomic and soclal cpportunities.

Since , us wo have indicated In the devalopment of our arguments, none
of these three conditions can be satisfactorlly fulfilled, 1t is not possible at the prosent
time to carry ouf such @ pfo{ect. Jensen has rot suggested any design that would handle
the, ahove research difficultios, His one~sided attempt to present evidence on an old
contraversy has not really provided much anlighterunent on a very complax problem,

Time Magazine of April 11, 1969, provides us with a sober assossment

of Jensen's roport, stating that using 1,Ql. tests as an ottempt to rank intelligence of
black and white 1s meaningiass and bound to ba mischievous in light of its political im=~
plications.  The mwareness of human intellevtuni divarity as belrg genetically deter=
mined Is az old as Ploto, But, Time , reporting on geneticist Ladeiborg's cbservations,
wiltes, "It remains just @ hypothesis, and wa are not much bettar aquipped than Plato was

to assass it."

EEER
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